The Importance of Recreational Reading, and its Impact on Children\u27s Motivation, Attitude Towards Reading, as Well as Reading Achievement by DiGiovanna, Lisa Marie
Grand Valley State University
ScholarWorks@GVSU
Masters Theses Graduate Research and Creative Practice
Summer 1994
The Importance of Recreational Reading, and its
Impact on Children's Motivation, Attitude Towards
Reading, as Well as Reading Achievement
Lisa Marie DiGiovanna
Grand Valley State University
Follow this and additional works at: http://scholarworks.gvsu.edu/theses
Part of the Education Commons
This Thesis is brought to you for free and open access by the Graduate Research and Creative Practice at ScholarWorks@GVSU. It has been accepted
for inclusion in Masters Theses by an authorized administrator of ScholarWorks@GVSU. For more information, please contact
scholarworks@gvsu.edu.
Recommended Citation
DiGiovanna, Lisa Marie, "The Importance of Recreational Reading, and its Impact on Children's Motivation, Attitude Towards
Reading, as Well as Reading Achievement" (1994). Masters Theses. 171.
http://scholarworks.gvsu.edu/theses/171
THE IMPORTANCE OF RECREATIONAL 
READING, AND HS IMPACT ON 
CHILDREN'S MOTFVAHON, 
ATTHUDE TOWARDS READING,
AS WELL AS READING ACHIEVEIMENT
Lisa Marie DiGiovarma
Summer 1994
MASTERS THESIS 
Submitted to the graduate faculty at 
Grand Valley State University 
in partial fulfillment of the Masters of Education
u p o n  completion of this thesis, I would like to acknowledge and 
thank some very special people. First, I am very grateful to my parents 
w ithout whose unconditional love and guidance I probably would not 
have come this far. I thank my husband, Bryan, who has always been 
by my side with loving support. Finally, my friend, Sharon Grant, has 
earned my gratitude for her never ending willingness to lend a helping 
hand. I appreciate and love these people more than they'll ever know, 
and I thank God for them every day!
Abstract
The purpose of this study was to determine whether children's 
voluntary/recreational reading and their attitudes tow ard reading 
would affect their overall, reading achievement. Third, fifth and 
seventh grade students were the subjects for this study. Student 
surveys, parent questionnaires, teacher observations and standardized 
test scores were used to assess students' attitudes, time spent on 
recreational reading and overall achievement. Students were placed in 
an "above average", "average", or "below average" achievement group 
according to overall achievement. Significant differences were found 
among the three achievement groups. The "above average" and 
"average" achievers, from all three grade levels, showed greater 
amounts of time spent on recreational reading, more positive attitudes 
toward literary activities and a more sophisticated choice of literature 
genre. There was not a significant difference among the achievement 
levels or grade levels in the literary environments at home. The vast 
majority came from homes which provided literacy rich environments 
where children were read to and encouraged to read on their own as 
well.
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CHAPTER 1 
The Problem
It seems apparent that some children do not associate reading 
with pleasure. Studies have indicated that interest in reading tends to 
correlate with high achievement in school, however, early, skilled and 
successful readers do not always become voluntary readers. Given 
choices, m any good readers elect no t to read  (Morrow, 1986). 
Becoming a N ation of Readers: The Report of the Commission on 
Reading, a report published by the National Academy of Education 
(1985) reports that almost 50% of the students surveyed said they spent 
less than four minutes per day in recreational reading.
Is voluntary reading a forgotten goal in American schools? 
According to Lesley Morrow, "...Very little programmatic attention is 
paid to developing voluntary readers, that is, youngsters who will 
choose to read on their own" (1986, p. 160).
Importance of the Study
Many educators who teach young children emphasize the need 
for early exposure and pleasurable experiences with literature (Morrow, 
1986). Reading habits form early in life, and by sixth grade, a person's
1
2characteristics as a reader have been basically formed for life (Bloom, 
1964). Historians believe that literacy has had a tremendous impact on 
society and civilization. The im plication is very clear tha t a 
productive, democratic society depends mainly on citizens who can 
read. It is believed that the main reason for teaching children to read is 
that their own voluntary reading will help benefit them w hen they 
have to function in society. In our society, the most intelligible person 
is the one who can and does read. We want to teach youngsters that 
reading is an absolute m ust in today's society. Youngsters need to 
realize the social, cultural, political, moral and educational benefits that 
come with the ability to read (Morrow, 1986).
Many schools tend to teach youngsters how to read, but not why 
and what to read. This is where the emphasis m ust lie. Research says 
that teachers continue to depend on  skills-oriented program s for 
reading because they are most easily measured on formal standardized 
tests (Morrow, 1986). Voluntary reading, on the other hand, is 
something that requires personal evaluation and time. Schools must 
realize that the benefits of healthy reading attitudes are not an 
immediate pay-off, but rather a long-range development.
The recognition and acceptance that systematic programs are the 
key to developing voluntary reading amongst our children is of the 
utm ost importance. An attitude of m utual support among teachers, 
administrators and parents is necessary to remedy this problem. They
3all play a major part in influencing young people and stimulating 
voluntary reading. In elementary reading programs, the development 
of continuing interest and favorable attitude toward reading is of prime 
importance (Morrow, 1986).
Background
It is true that an alarming number of young people today are 
choosing no t to read. The Book Industry Study Group reported that in 
1984 voluntary reading among people under the age of 21 years had 
declined 12% in the last 8 years since 1976. An additional study 
presented similar results w ith a 1980 study of fifth graders (Greaney, 
1980). This study found that given options for leisure time activity, 
very few chose reading. Twenty-two percent said they spend no time at
all reading.
Children do not profit from learning reading skills if they are 
not motivated to use them (Spiegel, 1981). Sadly enough, there are still 
many schools that are not systematically promoting voluntary reading 
(Morrow, 1986). Many teachers, parents and school adm inistrators 
individually believe it is important, yet it seems they seldom reinforce 
one another. Despite needs and documented proof of the benefits, it 
seems that our schools' reading programs are limited or lack all
4together the use of literature and program s for the developm ent of 
voluntary reading habits.
According to Holdaway (1979), schools spend precious amounts 
of time teaching literary skills and leave little time for children to 
practice those skills. The ultimate goal of many reading programs is 
the com prehension of specific text, rather than personal use. The 
children are taught how to read, but not how to develop reading habits. 
Yet there is sufficient evidence to support the fact that systematic use of 
literary activities in the classroom, early in a child's instructional years, 
correlates with success in reading (Morrow, 1986).
Statement of Purpose
The purpose of this study is to docum ent the importance of 
recreational reading and its impact on children's motivation, attitudes 
toward reading, as well as reading achievement. The results will be 
used in  the K-8 curriculum at Holy Spirit School to develop ways to 
encourage recreational reading which will promote literacy and good 
reading habits. The emphasis will be on encouraging recreational 
reading and emergent literacy development among K-8 aged children.
More specifically, the study will:
1. determine if a relationship between recreational reading and 
student achievement exists.
52. identify factors which may promote an d /o r inhibit 
recreational reading.
3. identify teacher, parent and peer roles in promoting 
recreational reading.
4. identify effective participation techniques in voluntary 
reading.
5. illustrate the importance of recreational reading.
This study is designed to provide a useful resource for teachers and 
parents.
Definition of Terms
To help the reader better understand the study, the following 
terms are defined:
Recreational/Voluntary Reading - Reading for enjoyment 
Student Achievement - May be measured by standardized tests 
Standardized Tests - Test used to obtain information on the 
achievement levels of pupils 
Emergent Literacy - The process of learning about language
Limitations of the Study
This study is designed to develop effective participation
6techniques which promote recreational reading as well as literacy skills 
and good reading habits. The effectiveness of these techniques wül not 
be evaluated until the following 1994 - 1995 school year.
Another limitation of this project is that it is designed to meet 
the needs of a m iddle-class, p redom inantly  w hite, K-8 aged, 
homogeneous population. The program may not be fuUy applicable or 
appropriate in areas with more diverse populations.
CHAPTER 2
For the past several decades, much time has been devoted to the 
study of reading. The focus of this chapter will be concerned with an 
examination of reading research on recreational reading and reading 
attitudes. First, the research data of educational researchers, current 
reading instructional practices of teachers and students' motivation 
and attitudes toward reading will be discussed. Second, the research 
regarding recreational reading and its impact on student achievement 
will be introduced. Finally, factors which may promote an d /o r inhibit 
recreational reading and effective participation techniques to promote 
voluntary reading will be identified.
Reading Instruction Research
According to Hayes (1991) teachers, for a long time, viewed 
reading as the process of decoding graphic symbols. Hittleman (1988) 
will argue that for equally as long, educators have viewed reading as 
the process of acquiring the skills of comprehension, that is, getting 
meaning from what is read.
Reading experts Anderson, Hiebert, Scott, & Wilkinson (1985), 
Cecil (1987), and Fenwick (1987) have expressed that many schools place 
too much emphasis on the masteiy of skills and that skill mastery
7
8should be de-em phasized, while greater em phasis is placed on 
involving learners in the process of becoming readers. In general, 
schools need to use program s designed to encourage students to 
become readers. Davidson and McNinch (1992) believe that schools 
should promote instruction that will help students grow both in their 
reading skills and in the overall process of becoming lifelong readers as 
well.
But how do we encourage this involvement? Regardless of 
w hat we believe is the best approach to reading instruction, learning 
cannot and will not take place if the student is not a wiUing participant. 
One teacher's experience with remedial reading students is a perfect 
example (Moniuszko, 1992). These students would rather do anything 
than pick up a book. Other subject areas are affected by this aversion, 
no t to m ention s tu d en ts ' self-esteem. They are frustrated  and 
em barrassed by the inability to read fluently and by the resulting 
academic failure. The primary obstacle in  reading instruction is the 
students' lack of m otivation to attem pt the task of reading itself. 
Changing students' negative feelings and attitudes toward reading is 
essential.
Much of the literature reviewed showed similar results in regard 
to students choosing not to read. In  a study of fifth grade students, 
Greaney, (1980) found that only 5.4% of students' leisure time was used 
for reading; and 22% of the students did not read at all. Morrow and
9Weinstein (1982) observed that few kindergarten children chose to look 
at books during free-choice time; however, art projects and playing 
house were first choice among most students.
According to the Book Industry Study Group (1984) the number 
of readers, under the age of 21, had decreased 12% within an eight year 
period. Morrow and Weinstein's (1986) on-going program of research 
on voluntary reading included a study of classrooms which did not 
consistently and effectively promote recreational reading. They found 
literature use to be very limited. About 10% of the children, from one 
particular study group, chose the library center at free choice time. Of 
all the centers, the library was the least popular. The most popular was 
the art center. Morrow and Weinstein discovered their findings to be 
consistent w ith other research which also indicated that when other 
options are available, children rarely choose to read in school.
In some cases, the same seems to be true of voluntary reading a t 
home. M orrow and W einstein also found in this study, through 
parent questionnaires, that children's after-school lives were filled with 
piano and dance lessons, swimming, soccer practice and television. 
Searls, Mead, and Ward (1985) conducted a study on the relationship of 
students' reading skills to TV watching, leisure time reading and 
homework. They concluded that as the time spent watching TV 
increased and reading time decreased, so did  reading achievement 
levels. Reading a book was often competing with too many other free
10
time activities. Perhaps more children would choose to read if adults 
would limit the number of other choices available.
Are we expecting children to possess positive attitudes about 
reading  and make reading  their first priority  w hen we are not 
supplying ample motivation? Teachers, principals and parents need to 
model positive attitudes toward reading and good reading habits. Are 
we doing this? Well, according to some experts, not always. In a study 
presented by Lesley Morrow (1992) teachers reported they were skeptical 
at first about the am ount of time that m ight be taken away from  
reading the basal if voluntary reading time were given. This seems to 
be the consensus of principals and parents as well as teachers. 
According to a recent survey teachers, principals and paren ts 
consistently rated development of voluntary reading as less im portant 
than  teaching w ord recognition, com prehension and study skills, 
despite evidence that the literary activities that promote voluntary 
reading also help develop and increase reading skills (Morrow, in 
press).
Similar were the results in another study presented by Joseph 
Sanacore (1990) on an overall ranking of statements of reading practices 
by middle level teachers, grades four to eight. The statements were 
ranked from 1 (the practice receiving the greatest emphasis) to 10 (the 
practice receiving the least emphasis) based on their perceptions of 
what received the greatest amount of emphasis in reading instruction
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in their schools. Consistently, statements like, "Setting aside a daily 
time for children to read independently in materials of their own 
choice", "Providing a well stocked classroom library" and "Setting aside 
at least one reading period a week for children to share books they've 
read through creative an d /o r language arts" were ranked 8th, 9th and 
10th while statements like, "Children receiving acceptable standardized 
test scores", "Covering all the skills in your reading level" and 
"Practicing specific skills of how to read" were ranked 1st, 2nd and 3rd, 
being those practices most emphasized.
A field-based research project on voluntary reading discovered 
that the attitudes of principals and teachers, and their ideas concerning 
reading instruction, were influenced by the constraints of time pu t on 
them by the schools, lack of space and money, the external pressures of 
turning out increased standardized test scores and the mandated use of 
selected instructional materials (Morrow, 1985).
Motivating students to read should not be restricted solely to 
read ing  instruction, bu t ra th e r should  be practiced across the 
curriculum. Is this being done? According to Joseph Sanacore (1990), 
"...students commenting on their long term love of historical books is a 
rarity. Social Studies teachers and their colleagues m ust share the 
blame for this negative outcome because many of them still believe 
that using class time to encourage reading for pleasure is not their 
responsibility" (p. 414). Pfau (1967) simply concludes that "...a teacher
12
cannot teach children to be interested in  reading, but s /h e  can offer a 
program  of recreational reading that is so enticing children find it 
difficult not to want to read" (p. 35).
In conclusion, we must all be aware of the new form of illiteracy 
which involves children and adults who are able to read, bu t choose 
not to because they have little or no interest to do so. Perhaps 
indicative of choosing not to read, those considered to be functionally 
illiterate include about 25% of the American population (Morrow, 
1986). There are, as 1 have presented here, a significant num ber of 
studies which account for the fact that regular use of literary activities 
and promotion of voluntary reading correlate with success in reading. 
We need to begin, or continue, to prom ote this kind of reading 
instruction in all our schools.
Recreational Reading and Student Achievement
Reading researchers have found positive relationships to exist 
between the am ount of independent reading children do and  their 
achievement in school (Anderson, Wilson & Fielding, 1988; Greaney, 
1980; Maxwell, 1977; Taylor, Frye & Mamgama, 1990). M orrow (1983) 
reports that children who demonstrate voluntary interest in books are 
observed by teachers to be significantly higher on school performance 
than are children with little or no interest in books. They also score
13
significantly higher on standardized tests and in  the areas of social and 
emotional maturity, work habits and language arts skills.
Results of a study by Shannon (1980) indicate a positive attitude 
among better readers and that a negative attitude is reinforced by low 
test scores. Greenshields (1979) study suggests similar findings. It 
seems as though interest has a greater influence than readability on 
com prehension, particularly among low er ability readers. Epstein 
(1980) promotes the idea that often found at the root of many reading 
difficulties is a negative attitude. The results of these studies indicate 
that the degree of in terest expressed in reading does show some 
relationship to reading comprehension.
The benefits of early exposure to literature and the continued 
support of recreational reading have been well documented. Morrow 
and W einstein (1982) w rite  that young children, w hen read  to 
frequently , develop m ore sophisticated language, acquire m ore 
background information, have more of an interest in learning to read 
and generally do leam  faster and easier than their peers. Mason (1984) 
and Tovey and Kerver (1986) suggest that daily read-aloud sessions 
have been found to stim ulate language developm ent and p: omote 
awareness about how to approach the task of reading .
The results of a study done on the impact of a literature-based 
program  on literacy achievem ent indicate tha t literature-based  
instruction, with heavy emphasis on recreational reading, does not
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diminish reading achievement test scores. Rather, there seems to be an 
advantage in combining a literature program  w ith basal instruction 
(M orrow, O 'Connor, & Sm ith, 1990; W almsley & W alp, 1990). 
Felsenthal (1989) indicates that the incorporation  of ch ild ren 's  
literature into any reading instruction program  will provide an ideal 
opportunity to develop critical thinking.
In conclusion. M orrow (1992) found that the implementation of 
regularly scheduled literature activities and the existence of appealing 
literacy centers, which engage the students in  independent reading and 
writing, led to a substantial increase in children's hteracy performance.
There is a growing body of evidence that supports early exposure 
to literature, literature activities and the prom otion of voluntary 
reading. Many of the early childhood researchers and educators 
referred to in this review of literature, wiU agree that these kinds of 
early childhood experiences w ith literature will promote voluntary 
reading as well as aid in the development of other reading skills.
Motivating Children to Read
Perhaps the m ost difficult part to reading instruction, or any 
instruction, is motivating the students. More specifically, little else 
may be as difficult as motivating children to read voluntarily. Affecting 
change in teachers' attitudes and classroom practices concerning the
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promotion of voluntary reading is a difficult task as well. This section 
of the study will identify those factors which may promote a n d /o r  
inhibit voluntary reading as well as suggest some effective techniques 
to promote voluntary reading.
First, Moniuszko (1992) makes it clear that the key to teaching 
and promoting reading is meaning. W hen given the opportunity to 
read about relevant subjects that they value, students will choose to 
read. Their ability wiU develop, which in turn  wül buüd self-esteem, 
and create the desire to become independent, lifelong readers. Bruneau 
(1983) suggests that we can promote reading interest if we can help 
students see the relationship between reading skills and vocational 
success, enjoyment of leisure time and even daüy survival skills.
Sanacore's (1990) suggestions for the teacher's role in promoting 
voluntary reading include encouraging the use of literature, using a 
variety of materials, reading aloud, and avoiding conditions that 
discourage reading. Sanacore also suggests, w ith regard to the above 
suggestions, that teachers give students the opportunities to select their 
own materials, that teachers model silent reading and that teachers 
avoid conditions that dissuade students from reading, like requiring 
book reports. According to their findings concerning lifetime readers, 
Carlsen & Sherrill (1988) report that book reports were disliked by 
almost all of the respondents. They discovered that book reports did 
more to destroy the young people's interest in reading than to promote
16
it. Instead, Bartlett (1932) recommends that teachers allow students to 
construct meaning from  a book based on their feelings, personal 
awareness, and experiences.
According to Rivlin and Weinstein (1984) physical environment 
plays a critical role in the classroom learning experiences of children. 
A classroom which provides an environment for optim um  literacy 
development might include a Ubrary corner and writing center with an 
abundant supply of materials for reading, writing and oral language 
(Strickland & M orrow, 1988). Literacy centers w ithin classrooms 
should be inviting, relaxing and attractive with immediate access to a 
wide variety of books and literacy materials. Powell (1966) concluded 
that the easier the access to library materials, the greater the amount of 
recreational reading. The appropriate arrangement of furniture and 
selection of m aterials can also significantly im prove teaching and 
learning (Strickland & Morrow, 1988).
Literary centers can discourage recreational reading w hen not 
utilized properly. An example of this would be when the centers are 
used for the storage of non-Uterature related materials, small group or 
individualized instruction, or as a place to send children when 
separating them from the group for discipline reasons. Morrow (1982) 
found this to be the case in 12% of the classrooms she observed as part 
of a larger study on literature programs. In the same study. Morrow 
(1982) also found that in 85% of the classrooms the only time that
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children had the opportunity to use the literacy center was during free- 
play time. Because it was "play time", many children chose options 
other than the literacy center. In these classrooms, recreational reading 
was not a part of the regular reading instruction period.
It must be realized that although "teacher practice" is a powerful 
factor in determining the success of a  recreational reading program, it is 
not the only factor. It is necessary for all school personnel and parents 
to w ork together to promote and maintain a high level of enthusiasm 
for reading. The findings from a study conducted by M orrow (1983) 
suggest that the home contributes a  strong influence upon children's 
interest in literature. Morrow found that the high-interest children all 
came from hom es which heavily supported  in terest in literature. 
These families m ade use of the public library, had rules regarding 
television view ing, repo rted  reading  som e types of m aterials, 
especially novels and magazines, and showed placement of books in 
many rooms of the house, specifically in the child's bedroom.
In similar studies M orrow (1986) found that although most 
research tends to show that many voluntary readers are those who can 
read well, a supportive literary program  can attract even poor readers 
to literature. We can only hope that the participation in  literary 
activities w ould eventually improve reading skills. O ur schools and 
homes need to w ork together to systematically im plem ent reading 
programs that include, as a major purpose, the development of
18
voluntary reading.
Sufficient research has been presented to support the fact that 
regular use of literary activities, w ithin the classroom, correlates w ith 
success in reading. Evidence has also been presented to show that a 
strong association exists betw een voluntary  reading and  general 
achievement in reading ability.
Perhaps additional studies need to be done on schools which 
already incorporate recreational reading and literary activities into 
their instructional programs. Further studies may help all schools 
incorporate this type of instruction.
It is my hope, th a t th rough  this study, m ore teachers, 
adm inistrators and parents will come to reaUze the importance of 
nurturing youngsters who will choose to read throughout their lives. 
Teachers need to believe personally in the value and importance of 
developing voluntary readers. A dm inistrators and parents need to 
share and support this same behef and encourage teachers to act on this 
belief in their classroom. Teachers need to be supplied w ith the 
techniques, materials and as much relevant information as possible to 
help our schools with the goal of teaching children to read.
CHAPTER 3 
Methodology
Through my review of the literature for this study, I have found 
there to be m uch research to support the claim that recreational 
reading can have a positive effect on student achievement. Student 
surveys and parent questionaires were used to gather inform ation 
about a ttitudes tow ard  reading, the am ount of tim e spen t on 
recreational reading and the type and availability of reading material. 
Student standardized test scores, as well as teacher observations on 
classroom achievement were also used as the basis of this study. The 
study to be described was carried out for the purpose of determining 
w hether recreational reading had a positive effect on stu d en t 
achievement.
The participants of this study consisted of 53 seventh graders, 48 fifth 
graders, 55 third graders, their parents and teachers. To begin, each 
student was given a student survey (Appendices A,B & C) and a parent 
questionnaire (Appendix D). The students were asked to complete the 
surveys as accurately and honestly as possible, then turn them  in to 
their teachers. They were then asked to take the parent questionaire 
home, have it completed by a parent or guardian and re tu rn  it to 
school.
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Student achievement was m easured by standardized test scores, 
teacher observations and  individual classroom perform ance. The 
standard ized  tests are apart of the school's achievem ent testing 
program. They indicate at what percentage a student is ranked in total 
reading, language, mathematics, spelling, study skills, science and 
social studies with all equal grade level students in the nation. Each 
student's achievement level was then compared to his or her survey 
and parent questionnaire to determ ine if any relationship existed 
between recreational reading and student reading achievement.
Data and Results
Through this study, 1 found that a relationship exists between 
recreational reading and  student reading achievement. Students 
ranking at the high end of the "average" group and the "above 
average" group reported longer amounts of time spent on recreational 
reading. According to teacher observations and student classroom 
practices, classroom achievement appeared to correlate with test scores.
Seventh Grade Results
Out of the 53 seventh grade students surveyed, 47% of them 
ranked in the "above average" percentile, on a standardized test, for
21
total reading, which includes reading vocabulary and comprehension. 
84% of this "above average" group said they spent 3 hours or more, per 
week, on recreational reading. One student who reported  reading 
leisurely for about 10 hours per week, scored in the 98th percentile for 
total reading; 92% total battery (Appendix E). Another student who 
reported reading leisurely for 5-6 hours per week and reading always 
being her first choice during free time, scored in the 99th percentile for 
total reading; 99% total battery (Appendix F). Sixty-eight percent of the 
"average" achievement group reported to read leisurely about 1-2 
hours per week.
Fifty-eight percent of all the seventh graders surveyed said they will 
choose to read during free time if there are no better options. Twenty- 
six percent said reading during free time is sometimes their first choice, 
while 11% never choose to read and 5% said reading is always their 
first choice; majority of that 5% being from the "above average" group.
Every student reported that they were read to by a parent or older 
sibling as a child, and 96% reported that they visit their public library 
on a semi-regular basis. The average number of magazines subscribed 
to or purchased over the counter in each household is 3.
Fifth Grade Results 
Out of the 48 fifth grade students surveyed, 21 or 44% of them
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ranked in the "above average" achievement group. Out of this 44%, 
57% said they spent 1 hour or more, per week, on recreational reading. 
43% spent less than 1 hour. Half of the 48 fifth grade students 
surveyed, or 50%, ranked in the "average" achievement group. O ut of 
this 50%, 38% reported that they read recreationally for 1 hour or more, 
per week. 62% said they read recreationally less than 1 hour per week. 
The 3 rem aining students, which make up 6% of the total group, 
reported that 33% of them read recreationally for more than 1 hour per 
week, while 67% of them read less than 1 hour per week.
Every fifth grade student reported being read to as a child, and 88% 
reported being taken to the library on a semi-regular basis, 95% being 
from the "above average" achievement group. The average num ber of 
m agazines/new spapers being subscribed to or purchased over the 
counter is 3-4.
When it comes to choosing to read during free time, 56% of the fifth 
grade students surveyed said they would choose to read if there were 
no better options available. 33% of the students said they sometimes 
choose reading as their first choice, while 4% reported always choosing 
to read and 7% never choosing to read. (These numbers are not specific 
to any one group). All fifth grade students were given opportunities, 
during the school day, to participate in  recreational reading. There was 
however, no specific reading incentive program in place for the year.
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Third Grade Results
At the third grade level, students were involved in a year long 
reading incentive program . Each student was required to read 15 
minutes every day at home. The students kept track of their own time 
spent reading and earned points which were later used for rewards.
The third grade teachers reported that many students read above the 
required 15 minutes per day, particularly the self-motivated, higher 
achievers. Out of the top 24 students considered to be "above average" 
achievers, 42% were reported as always choosing reading as their first 
choice of things to do during free time. Another 42% were reported as 
choosing reading som etim es as their first choice if nothing else 
appealed to them. The rem aining 16% never chose to read. The 
students who were considered to be "average" achievers all mainly fell 
into the same range, w ith majority making reading their first choice 
only if there were no better options available. The "below average" 
achievers never chose reading as a free time activity.
The th ird  grade surveys also indicate what genre of literature 
appealed most to the students. The "below average" achievers chose 
funny stories as their favorite. Books containing a lot of pictures came 
in second, while books about animals, science and the outdoors tied for 
third.
The "average" achievers also selected funny stories as their favorite.
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Stories about finding clues and solving mysteries was second in the 
running. Third choice was fantasy stories.
The top selection for the "above average" achievers was the fantasy 
stories. Their second choice was stories about finding clues and solving 
mysteries, while funny stories came in as their third choice.
An overall positive attitude about reading in  general was much 
more prevalent in the "average" and "above average" achievement 
groups in grade three. When asked how they felt about reading a book 
in school during free time, 67% of the students in the "above average" 
achievem ent group responded that they liked it a lot, and 33% 
responded that they liked it a little. The "average" achievement group 
responded with 44% liking it a lot and 56% liking it a little. 75% of the 
"below average" achievement group liked reading a book in school 
during free time, while 25% did not like it at all.
When third grade students were asked how they felt about reading 
for fun at home, 54% of the "above average" students liked it a lot, 42% 
said they liked it a little, and 4% reported not liking it at all. The 
"average" group reported similarly with 52% liking it a lot, 44% liking 
it a little and 4% not liking it at all. Half of the "below average" 
students liked reading for fun at home, while a fourth liked it a little, 
and another fourth did not like it at all.
The majority of "above average" students liked going to a 
bookstore a lot, 17% liked it a little, and 4% did not like it at aU. The
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majority of "average" achievement students liked going to a bookstore 
a lot, while 32% liked it a little. "Below average" students were evenly 
split. Half liked it a lot, while the other half liked it a little.
The "above average" achievers responded to the question of, "How 
do you feel about reading different kinds of books?" in the following 
manner; the majority liked it a lot, 29% liked it a little, and 4% did not 
like it at all. The "average" achievers responded to this same question 
as: the majority liked it a lot, 28% liked it a little and 4% not at all. The 
"below average" responded with a fourth liked it a lot, half a little and 
another fourth not at all.
The most negative reply, from aU three groups, came from asking, 
"How do you feel when the teacher asks you questions about what you 
read?" From the "above average" group, 17% said a lot, the majority 
said a little, while 20% said not at all. The "average" group reported 
20% Uking it a lot, the majority liking it a little and 8% not liking it at 
all. The "below average" group was the most negative w ith three- 
fourths not liking it at aU and a fourth liking it a little.
The majority of the "above average" achievers reported liking, a 
lot, the idea of learning from a book, 13% liked it a little, and 4% did 
not like it at all. The majority of the "average" achievers liked learning 
from a book a lot, while 20% liked it a little. The "below average" 
achievers reported half liking it a lot, a fourth liking it a little, while 
another fourth said not at all.
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Conclusion
The purpose of this study was to determine whether the amount of 
recreational reading a student did had a positive effect on student 
achievement. The data in this study show some relationship between 
high achievement and great amounts of recreational reading. That is, 
the "above average" achievem ent group tended to show greater 
percentages of students who read recreationally, for longer periods of 
time, than the "average" and "below average" groups. The "average" 
achievement group also showed higher percentages over that of the 
"below average" group.
Of course, in order for students to participate in recreational reading, 
they need to have a positive attitude and be motivated to do so. The 
data in this study also show the range of attitudes from the "above 
average" achievem ent group to the "below average" achievem ent 
group. Again we find higher percentages in  the higher achievement 
groups, thus indicating more students w ith positive attitudes. The 
students in the "above average" and "average" achievement groups 
showed higher interests and more positive attitudes about reading in 
school, and at home, for fun, going to a bookstore, reading different 
kinds of books, being asked questions about what was read and learning 
from a book.
A difference in  the preference of literature genre is included in
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this study as well. One of the top three choices of a "below average", 
third grade group was books w ith a lot of pictures. This may be 
indicative of a need for "easy reading" with these particular students. 
The top choice for literature genre of the "above average" group was 
fantasy stories. This preference may be in lieu of their ability and need 
to think more abstractly and imaginatively.
There was not a significant difference, among the various grade 
levels and achievement levels, in the amount of reading material per 
household, the num ber of studen ts read  to as children, or the 
regularity of trips to the local library.
Recom m endations
This study has raised questions tha t may w arran t fu rther 
research. In this study, only three grade levels were surveyed. More 
could be leeimed w ith a w ider variety of age groups. Would another 
study, over a longer period of time, with more than one survey being 
conducted, produce similar or dissimilar results? How does, if at all, 
gender and  socioeconom ic s ta tu s effect s tu d en t a ttitu d es  and 
achievement? Does the attitude effect the achievement or does the 
achievement effect the attitude?
Teachers know that students who read more cire more advanced in 
language skills. The amount of reading a student does can also indicate
28
gains in vocabulary and comprehension skills. This is why teachers 
m ust give all students opportunities to read in school. There are so 
many distractions outside of school that, realistically, teachers cannot 
expect students to read outside the classroom.
I want to use what I have learned, through this study, to work with 
my colleagues, adm inistrators and parents on programs that will get 
students interested in reading and make them lifelong readers. We all 
need to work together to show children the long term benefits that can 
come from finding pleasure in reading.
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Appendix A
(Grades 5 & 7)
Survey Questions
1. How much time did you spend reading, outside of school, this
p a s t w eek? ________________________________________
2. Circle all types of reading material you find interesting:
adventure autobiographies biographies
fantasy fiction historical fiction
h u m o r informational text legends/tall tales
mysteries poetry romance
science fiction scripts for plays sports stories
3. Circle your top two choices of reading formats:
books magazines
newspapers Weekly Reader/Scholastic News
4. Have you seen your mom, dad, brothers, or sisters read this
week? _________
When did they read, and what did they re a d ? ___________
5. Does anyone in your home read to you? 
If so, w h o ? ____________________
6. W hen  and where do you read the most? (i.e. vacation, 
weekends, before going to sleep, etc. ) __________
During your free time (outside of school) when do you choose to 
read? Circle one:
a. Reading is always my first choice.
b. Reading is sometimes one of my top choices.
c. rU  choose to read if there is nothing else to do.
d. I never choose to read during my free time.
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Appendix B
(Grade 3) 
Reading Survey
I lik e it:
1. How do you feel when you read
a book in school during free time?
2. How do you feel about reading for 
fun at home?
3. How do you feel about getting a 
book for a present?
4. How do you feel about starting a 
new book?
5. How do you feel about reading 
during summer vacation?
6. How do you feel about reading 
instead of playing?
7. How do you feel about going to 
a bookstore?
8. How do you feel about reading 
different kinds of books?
9. How do you feel when the teacher 
asks you questions about what you 
read?
10. How do you feel about doing 
reading workbook pages and 
worksheets?
11. How do you feel about reading 
in school?
12. How do you feel about reading 
from your school books?
13. How do you feel about learning 
from a book?
A lot
3
3
3
A little
2
Not  at all
1
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Appendix C 
(Grade 3) 
Reading Survey
1. I like to read about people that have real 
problems.
A lot A little Not at all
2. 1 like stories about finding clues and solving
a mystery. 3 2
3. 1 like to read books of poems. 3 2
4. 1 like books with lots of pictures. 3 2
5. 1 like stories about people in love. 3 2
6. I like legends and tall tales. 3 2
7. I like funny stories. 3 2
8. I like books about animals. 3 2
9. I like make-believe stories about traveling
in space. 3 2
10. I like books about important people. 3 2
11. I like sports stories. 3 2
12. 1 like to read plays. 3 2
13. 1 like science books. 3 2
14. I like stories about people long ago. 3 2
15. 1 like adventure stories that take place outdoors. 3 2
16. I like fantasy stories about imaginary creatures
and things that couldn't possibly happen. 3 2
Reference: May, Frank, Reading as Communication an Interactive Approach, 
Merrill Publishing Company, Columbus, Ohio, 1986, p. 436.
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Appendix D
Parent Questionnaire
1. Does the family subscribe to a n ew sp ap er?_______________
2. Does the family have subscriptions to magazines? __________
3. Name magazines you currently are receiving or purchase at the 
counter.
4. Did you read to your child when s /h e  was a preschooler?
Hardly e v e r   Som etim es _________  Every day_ ____
5. Do you presently have your child read to you? ______________
6. Is anyone in the family, other than the student, currently reading a
book? ______________________________________________
7. Do you take your child to the public lib ra ry ?________________
8. If yes, how often? Less than once a m o n th ______
Every two weeks ___________
W eekly or m o r e ___________
9. Is your child involved in any summer reading program s?______
10. Is your child involved in any kind of reading group or program?
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